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he development of effective and relevant education for Native Hawaiian

learners has been a focus of educators since the late 1970s (Kawakami, 1999).
In the past 30 years, various initiatives have addressed the integration and infusion
of Hawaiian culture into curriculum for learners from preschool through graduate
school. The purpose of this article is to present a review of initiatives that incorporate
aspects of Hawaiian cultural knowledge into educational programs. The article
begins with a theoretical perspective on the importance of this work, provides an
overview of these initiatives as program models, proposes a framework identifying
program aspects common to the models, and identifies challenging questions that
are inherent in the work to include Hawaiian cultural content and pedagogy in
curriculum for K-12 learners.

A THEORETICAL PERSPECTIVE

Support for inclusion of Hawaiian culture in educational programs may be articu-
lated from different perspectives, all focusing on the need to develop educational
programs poised to maximize effective learning for Hawaiian learners. Among the
reasons for this work are concerns for the development of positive identity and self-
esteem, the perpetuation of Hawaiian values, the revitalization of the Hawaiian
language and culture, the reclamation and stewardship of endangered natural
habitat, and the perpetuation of Hawaiian cultural arts. In addition to these driv-
ing forces is one close to the issue of effective learning for Hawaiian students. In
curriculum research conducted to identify factors necessary for Hawaiian learners,
Kawakami and Aton (2001) surveyed individuals who had been identified by their
community as successful educators of Hawaiian students. The results of this study
pointed to two factors for effective learning by Hawaiian students: (a) learning that
is experience based, and (b) learning that takes place in authentic environments.
This concept of the interaction between learner and context is not new. The idea
of the learner being influenced by the environment not only is central to Hawaiian
perceptions of learning but is articulated by writings on constructivism, social
learning theory, and critical pedagogy (Vygotsky, 1978; Wink, 2000).

Hawaiian education is clearly connected to the learning environment (Native
Hawaiian Education Council, 2002). Social constructivist learning theory described
in the work of Lev Vygotsky (1978) provides a useful theory for understanding the
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dynamics of that interaction. “In social constructivism, learning is not seen only
in terms of the individual. Rather, learning is seen in terms of the interactions of
the individual with other people” (Au, Carroll, & Scheu, 2001, p. 12). Learning is
viewed as holistic and embedded within a social and cultural context, much like
the connections to Hawaiian values, identity, and place that are core components
of many Hawaiian programs. Vygotsky (1978) pointed to the impact of the social
world around the learner and identified the “zone of proximal development” as
the environment where learning takes place, This zone represents the “difference
between the child's actual level of development and the level of performance that
he achieves in collaboration with the adult” (p. 209). Education experiences within
this zone are critical to any learner because below the zone, task completion is too
easy and the child will not learn anything new. Above that zone, the child meets
frustration and similarly will not learn. Providing experiences within that zone is
critical for effective and engaging education. Learning occurs in a specific situa-
tion and changes from moment to moment as interactions among environmental
conditions, the learner, and the more competent other, This theory also describes
the critical role of the adult or “more competent other.” If these instances of learn-
ing are to be effective, they must be guided by a more competent other, a more
experienced peer, a kumu (teacher), or a kupuna (elder).

In his book, Teachers as Cultural Workers: Letters to Those Who Dare to Teach, Freire
(1998) wrote about the learning of teachers:

Their learning in their teaching is observed to the extent
that, humble and open, teachers find themselves continually
ready to rethink what has been thought and to revise their
positions. Their learning lies in their seeking to become
involved in their students’ curiosity and in the paths and
streams it takes them through. (p. 17)

Freire exhorted teachers to be reflective about their practice and to focus on en-
gaging learners by honoring the learner’s own curiosity and by making learning
useful and purposeful within the sociocultural environment. This perspective
points effective teachers to focus instruction within their students’ zones of proxi-
mal development while becoming aware of their own (teachers’) learning during
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the process. The implications of the work in Hawai‘i, as well as by the learn-
ing theorists, point to the need for teachers trained in knowing how to develop
engaging, dynamic learning opportunities that are enriched by the cultural
context of the learners. Commentary on this type of learning that is alive in the
moment is described by Wink (2000} in her book on critical pedagogy. It does
not apply to “teacher-proof” scripted curricula designed and developed far from
the context of Hawai‘i. It also does not describe decontextualized curriculum that
ignores the richness of students' real lives and the time and place of the culture
in which they live.

The challenge is then to determine meodels of Hawaiian education that are
engaging for students within a variety of educational and institutional contexts to
accommeodate and support effective learning for all Hawaiian students. In addition
to K-12 curriculum and programs, the challenge also includes the development of
skilled teachers to implement these programs.

INNOVATIVE MODELS IN HawainaN EDUCATION

A number of programs in both English and Hawaiian language media have been
designed to acknowledge the critical educational value of Hawai'i’s culture and
language. In this section, programs are described (generally in chronological
order) as models along a continuum of change from the status quo of Western
educational institutions. The section proposes aspects common to each of these
programs. While all of the programs share the commeon goal of educational suc-
cess for Hawaiian learners, each program was also grounded in specific purposes
that utilize various strategies for program design. Programs are described in terms
of the institutional contexts in which they operate, the medium of instruction, con-
tent focus, pedagogical style, and perspectives on data and accountability,

The Kamehameha Elementary Education Program

In the 1970s, the Kamehameha Schools pioneered the first interdisciplinary
research effort to design curriculum specifically for Hawaiian learners. The
Kamehameha Elementary Education Program (KEEP) was established on O‘ahu to
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develop an effective elementary reading curriculum for Native Hawaiian students.
Curriculum research and development was conducted in a laboratory school and
disseminated to public schools in communities with high percentages of Hawaiian
families on the islands of O'ahu, Kaua'i, and Hawai‘i (Darvill, 1981).

At that time, Native Hawaiian students’ lack of academic achievement was attrib-
uted to a mismatch between home and school culture. A multidisciplinary team
of researchers, educational psychologists, cultural anthropologists, linguists, and
teachers worked on the development and dissemination of the curriculum. The
resultant curriculum was based on a “least change” model (Jordan & Tharp, 1979,
p. 277); that is, it was designed to bring Hawaiian students to parity with other
public school students by raising their achievement (on standardized achievement
tests) with as little disruption to the existing public education system as possible.
Jordon and Tharp described the benefits of the least change model as (a) avoiding
having the children culturally changed in values, attitudes, social relationships,
and the like, and (b) being the most acceptable to the public schools, which KEEP
hoped to influence. The KEEP program provided modifications to the daily setup
and cleanup of the classroom; classroom organization to facilitate peer teaching
interactions; participation structures in instructional settings to encourage fo-
cused discussion of text ideas; and small-group comprehension lessons to relate
basal reader textbook contents in meaningful ways to the lives of students. These
meodifications to pedagogy and classroom organization were designed to decrease
the mismatch of home and school culture for these students.

These efforts were accompanied by substantial in-service teacher training and
on-going collaborative curriculum refinement to establish learning communi-
ties among the teachers at the public schools implementing the program. KEEP
provided a model for recasting literacy curriculum, instruction, and assessment
within a classroom setting and included a support network for professional devel-
opment and renewal (Asam et al., 1993). The creation of a community of learners
among teachers was a critical component of the program. The social context of
the program became the setting for developing not only student competencies but
also teacher knowledge, skills, and professional dispositions.
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While KEEP operated as a partnership between the Kamehameha Schools and the
Hawai'i Department of Education, change was limited to classroom organization
and pedagogy. A student assessment system was based on data from norm- and
criterion-referenced tests. Hawaiian language and cultural practice were not a part
of this early initiative.

Kupuna Program and Hawaiian Studies in the Hawai‘i Department of Education

In the early 1980s the Hawai'i Department of Education took steps to include
Hawaiian culture and language in the existing structure of the public schools. In

1978, the Constitution of the State of Hawai‘i was amended to include Article X,
Section 4:

The State shall provide for a Hawaiian education program
consisting of language, culture and history in the public
schools. The use of community expertise shall be encour-
aged as a suitable and essential means in furtherance of the
Hawaiian education program.

The 1978 amendment to the Hawai'i State constitution fostered the idea that the
students of Hawai'i are in need of a consistent and sequential program that de-
velops an awareness of and appreciation for their state and its heritage. In the
1979-1980 school year, the Queen Lili'uckalani Children’s Center sponsored the
Hawaiian Language program in the Windward school district on O‘ahu. This pro-
gram transitioned over to the Department of Education in 1980-1981 as its first
pilot program in the Windward O‘ahu District. Native-speaking kipuna (elders)
were chosen to enter into Department of Education public school classrooms be-
cause they were mdanaleo (native speakers). The Hawaiian Studies program was
implemented based on the primary importance of Hawaiian language study as an
essential component in studying and understanding Hawaiian culture.

The goal of the language component is to provide all students
with exposure to the proper pronunciation, enunciation
and phrasing of Hawaiian names of people and places,
expressions and songs that play such an important part in
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the lives of all people living in Hawai'i. The emphasis of the
Hawaiian Studies program was to help students develop
knowledge, understanding, appreciation and internalization
of fundamental aspects of Hawaiian culture, including
values, concepts, practices, history and language which
will be of value to people trying to live happy, productive
and culturally enriched lives in harmony with our island
environment. (Othice on Instructional Service, 1981)

The pilot project began at Blanche Pope, Waiminalo, and Hau'ula elementary
schools on Windward O‘ahu. These schools were selected because at the time
they had the highest percentage of Hawaiian enrollment in the district. The
kiipuna were to help enrich the program, and the Department of Education
teachers were supposed to guide and implement the Hawaiian Studies curriculum.
In this effort, language and cultural experts were able to provide children with
small doses of exposure to Hawaiian culture and language within the context of
the public school system. While these periods of culture and language instruction
continue to be available to students in the public schools, the programs did not
exert enough pressure to effect substantive change to the institutional structure or
the culture of schooling.

Hawaiian Language Immersion Program

In 1983, a small group of Hawaiian-speaking educators took the daring step of
opening a preschool on Kaua'i where the last community of native-speaking
children could be mixed with English-speaking Hawaiian children to be edu-
cated exclusively through Hawaiian language. This type of school was called a
Pinana Leo, “nest of voices” or language nest (‘Aha Panana Leo Web site,
http://www.ahapunanaleo.org/MU.htm#Beginnings). This was the origin of the
Hawaiian language immersion movement.

The next step in increasing access to Hawaiian language and culture took place
in 1986, with the first Hawaiian language immersion program, Ka Papahana
Kaiapuni Hawai‘i, which began in two Hawai‘i Department of Education schools
(Office of Instructional Services, 1994). The program'’s goal was and continues to
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be the revitalization of the Hawaiian language in the K-12 institutional setting by

“providing quality education based on knowledge of Hawaiian language and cul-
ture as the foundation upon which individuals become responsible, sensitive, and
productive adults who contribute significantly to all levels of Hawai'i's community”
(p. 4). Program goals are to assist students in developing high levels of proficiency
in comprehending and communicating in the Hawaiian language, developing a
strong foundation of Hawaiian culture and values, and becoming empowered in-
dividuals who are responsible and caring members of the community.

The first cohort of students in Hawaiian language medium education completed
the pre-K to 12th-grade program in 1999. This remarkable feat has created an
educational model for Hawaiian education that operates a statewide alternative
parallel to the English language medium public education system. This system
incorporates Hawaiian language, culture, and values. Unlike the KEEP work, the
‘Aha Piinana Leo created a Hawaiian language context within the Department of
Education. This might be viewed as a program closer to the “most change” end
of a continuum of models of change within the context of public education. It is
designed to grow a contemporary Hawaiian language educational system within
the established public school system.

Public Charter Schools

In 1999, Hawai'i legislators passed a bill for the establishment of charter schools.
Hawaiian communities have become active in pursuing opportunities to obtain
grants and funding for community-based initiatives to establish and sustain
charter schools (Kawakami, 1999). Subsequently, there has been an increase in
programs in both English and Hawaiian language environments targeting Native
Hawaiian students. Charter schools focusing on Hawaiian ways of knowing and
the Content and Performance Standards of the Hawai'i Department of Education
have begun to serve students as part of Hawai'i'’s New Century Public Charter
Schools (Hawai'i Department of Education, 2000). In 2002 Senate Bill 2662 was
passed, making it possible for nonproft organizations to collaborate with the
Department of Education in the operation of public charter schools and to provide
new educational expertise in curriculum development, educational and cultural
materials, equipment, support for professional development, and much needed

additional funding (Pauahi's Legacy Lives, 2003). In 2003, Kamehameha Schools
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established the Ho'okiko'o Corporation to provide expertise and resources for
charter schools interested in working in partnership with Kamehameha Schools.

A majority of the Hawaiian-focused charter schools build on a foundation of
Hawaiian language and culture to provide learning opportunities in Hawai'i's
natural environment (Ni Lei Na‘auao Web site, http:/fhomel.gte.net/laara/
mission.html). These schools, such as Hilau Kot Mdna, Ke Ana La‘ahana, and Kanu
o ka ‘Aina, are able to provide students with access to core curriculum focusing
on traditional Hawaiian content and pedagogy. These efforts may implement
culturally realistic themes and unit activities based on stewardship of fishponds
and other culturally significant areas, as well as the construction of wa‘a (canoes)
for the study of celestial navigation and voyaging. These rich contexts provide
culturally meaningful and relevant activities for teaching to national standards
and the Hawai'i public schools’ standards for educational attainment.

Other K-12 Hawaiian Culture and Language Programs

Over the past 20 years, various groups have developed programs that provide
Hawaiian culture and language learning for students and communities outside
of formal educational institutions. The Polynesian Voyaging Society (with two
wa'a—Hobkiile'a and Hawai‘iloa) and Ni Kilai Wa'a Moku o Hawai'i (with the wa'a
Makali‘) provide opportunities to learn about science and voyaging traditions,
as well as issues of current environmental and cultural impact. Ka'ala Farm
in Wai‘anae, O‘ahu, has a long history of educational programs implemented
through community access and stewardship of the land, cultural wealth, and
language of their ahupua‘a (land division reaching from the mountain to sea).
The Kamehameha Schools has initiated a number of land-based partnerships
that will act to preserve and restore balance to Kamehameha lands and provide
natural classrooms for educational programs (Hannahs, 2003; Learning from the

Sea, 2003).

For over 10 years, the federal government has funded the University of Hawai'i at
Hilo's Na Pua No'eau, Center for Gifted and Talented Native Hawaiian Children
(NPN) through the Native Hawaiian Education Act (NHEA). This center provides
supplemental programs for students interested in learning about careers through
culturally grounded enrichment experiences (Ni Pua No'eau, 1999). An NHEA cur-
riculum development grant provided support for the identification of a curriculum
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framework used by NPN. That curriculum was found to be grounded in Hawaiian
cultural values and included identity, protocol, place, and artifacts (Kawakami &
Aton, 1999). It was derived from interviews with respected Hawaiian educators and
observations of NPN programs as they were implemented across sites on differ-
ent islands. NPN's institutional advantage was that it was able to operate outside
of the restrictive environment of a formalized K-12 educational institution while
being based at a university. Thus the program was implemented consistently in
authentic environments and emploved teachers and community members to lead
experience-based service learning projects honoring and incorporating the places
and people of the Hawaiian Islands (Kawakami & Aton, 2001).

These projects have been successful in bringing together the ‘d@ina (land) and kai
(sea) as the contexts for learning. These models of Hawaiian education operate
in tandem with the more traditional educational institutions and offer intense,
focused, cultural learning experiences that have lifelong impact on program par-
ticipants and their communities.

TeacHER DEVELOPMENT: BEYOND K—=12 EDUCATION
Preservice Teacher Development

Preservice teacher education plays a critical part in the development of future edu-
cators for Hawai'i. Teachers who are trained to become teachers exclusively in
institutional contexts bound by Western views of learning will become teachers
who perpetuate those views. Teacher preparation programs that include cultural
learning as part of their curriculum must address accountability issues of both
Hawaiian culture and mainstream society, to meet criteria of the Hawai‘i Teacher
Standards Board that licenses new teachers. The programs described below pro-
vide future teachers with rare postsecondary educational experiences that acknowl-
edge the cultural context of Hawai'i and its communities.

As early as 1990, the Kamehameha Schools began to address preservice
teacher education through a partnership with the University of Hawai‘i at
Minoa in the development of Preservice Education for Teachers of Minorities
(PEToM). This effort is described in an article by Picard and Young (1993)
as a multidisciplinary, coordinated approach to preservice teacher education
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focused on “walking the talk” and incorporating pedagogy relevant to minor-

ity learners. The curriculum focused on bridging the gap between educational
research and the practice of preservice teacher development. A significant

contribution of this program was the linking of direct experience in class-
rooms with reflection during the development of preservice teaching skills.

Theories take on meaning as they provide frameworks for
student observations and teaching experiences. Reflecting
on the consequences of practice leads to modified theory—
theory that is informed by practice. The combination of
theory, practice, time to reflect, self-study, and cooperative
learning is rarely in more traditional pre-service programs.
(Picard & Young, 1993, p. 35)

While this effort did not include Hawaiian language and culture directly in
instruction, it did implement pedagogy based on research on minority learners
within a university setting that was extended into real classrooms in Hawaiian
communities. Although this might appear to be conservative in the current
educational milieu, it was groundbreaking work at that time.

Ka Lama o ke Kaidulu's Education Academy and Education Cohort, based at the
College of Education at the University of Hawai‘i at Mianoa, currently sets the
pace with its fifth cohort of preservice teachers. It has created and implemented
an elementary teacher education cohort in which the curriculum and location of
preservice courses are linked to schools and communities on the Leeward coast of
O'ahu (Au & Maaka, 1999). Many of the graduates of this program seek and gain
employment in the partner schools, thus providing teachers who have knowledge
of and relationships to the communities they serve.

The University of Hawai'i at Hilo’s Ka Haka ‘Ula o Ke“elikalani College of Hawaiian
Language established a teacher education program to train teacher candidates
for licenses to teach in Hawaiian language environments from kindergarten
to 12" grade (Kahuawaiola Web site, http://www.olelo.hawaii.edu/dual/orgs/
kahuawaiola/). At the University of Hawai‘i at Mdnoa, the first cohort of Kaho'iwai
provides teacher training for individuals at charter schools and those committed to
working in schools focusing on Native Hawaiian students, their culture, and
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language (K. A. Hewitt, personal communication, October 10, 2003). Common
to these teacher development programs are links to Hawai‘i's communities and
participation in learning through practice of Hawaiian traditions and stewardship
of Hawai'i's places,

In-service Teacher Development

In-service teacher development is often the responsibility of individual schools and
districts. Given the current push for accountability in terms of student achieve-
ment on standardized tests, educational institutions have little time or resources
to implement teacher development initiatives that include strategies to integrate
cultural knowledge into curriculum. The need for ongoing teacher development
in the area of relevant, engaging initiatives linked to the culture of these islands
still exists but takes a back seat because of political and economic realities of the
Western perspective.

Nevertheless, in 2001, the MNational Aeronautical and Space Administration
(NASA) funded minority university outreach programs to focus on the integration
of culture and space science education. The New Opportunities through Minority
[nitiatives in Space Science (NOMISS) grant was awarded to the University of
Hawai‘i at Hilo (UHH) and provided resources to modify the existing UHH as-
tronomy curriculum to include elements of cultural knowledge related to Mauna
Kea (NOMISS Web site, http://www.hubble.uhh.hawaii.edu). It also provided
professional development opportunities for K-12 teachers focusing on Hawaiian
cultural traditions and modern space science. These teachers, in turn, develop
curriculum for students in their schools and classrooms based on the continuum
of knowledge, skills, and dispositions encompassing culture and science. This ap-
proach to the integration of culture into curriculum is constrained by the school
context in which the teacher operates, as well as the classroom teacher’s interest
and abilities to introduce culturally grounded learning to their students. A pri-
mary function woven throughout the NOMISS classrooms is the development of
students’ ability to observe in the cultural sense as well as the Western scientific
sense. NOMISS teachers in the early grades expose their students to Hawaiian
values and protocol as they develop awareness of the sea, earth, and sky from
both Hawaiian and scientific views. In the fourth and fifth grades, Polynesian
migration, voyaging, and early astronomers are covered. In the middle grades, the
most culturally inclusive curriculum, in a Department of Education school, was
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based on a year-long voyaging theme. The year included presentations by space
scientists and noninstrument celestial navigators, field trips to the voyaging canoe
Makali‘i, a mock voyage, and kihei (cloak used during protocol) ceremony. Thus,
NOMISS teachers developed curriculum content for the implementation of cultur-
ally grounded pedagogy, empowering them to negotiate its implementation within
their curricula,

PrROFILES OF EDUCATION PROGRAMS

This article could not have been written 20 years ago. At that time, there were too
few programs in place to have provided information for this type of review and
analysis. The following aspects of programs are proposed for consideration:

« institutional contexts in which they operate
» medium of instruction

« content focus

» pedagogical style

+ perspective on data and accountability

On the continuum of instructional contexts, “least change” models slip Hawaiian
education into the existing structure of schools and educational bureaucracy.
“Most change” models create their own institutional contexts by utilizing existing
cultural environments. The medium of instruction in a status quo model is
English. On the other end of the continuum, Hawaiian language is the medium of
instruction. The content focus varies from structured curriculum content based on
national standards, devoid of Hawaiian content, to the other end of the spectrum
with curriculum content based on the N Honua Mauli Ola: Hawai'i Guidelines for
Culturally Healthy and Responsive Learning Environments articulated by the Native
Hawaiian Education Council {2002) and cultural work necessary to the Hawaiian
community in each location. Status quo on the continuum of pedagogical
style is characterized by instruction separated from the context of the learning
environment. It is exemplified by scripted teachers’ guides and virtually “teacher-
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proof” curriculum. On the opposite end, teachers characterized by high cultural
competence (“more competent than others”) are essential because instruction is
specific to the moment; who the learners are (genealogy), where they are (historical
and cultural relationship to place), and when learning occurs (moment-to-moment
events in the cultural context). Teaching becomes specific to the place and the
societal context, utilizing community locations and cultural resources. Finally,
each program applies assessments aligned with its educational philosophy and
political obligations. Achievement data might be standardized test scores as well as
anecdotes of effectiveness rendered by a committee of community members and
kiipuna. A least change model would provide assessment and evaluation data on
criterion- and norm-referenced standardized tests. Models of “most change” may
be multifaceted owing to political realities and funding requirements. In addition
to formal test results, evaluation of students’ progress may be demonstrations
of mastery of content through projects and performances. In reality, political
and societal mandates often call for accountability data based on non-Hawaiian
cultural views of knowledge. This brief description of the aspects considered in
Table 1 represents a tentative means of framing the discussion that is critical to
understanding strategies for program development in Hawaiian education.

Table 1 illustrates this framework with three programs 1 have worked in. KEEP,
NPN, and NOMISS are placed at points on the continuum in an effort to begin ap-
plying the framework to develop profiles of Hawaiian education programs, These
program profiles may then be used to facilitate the identification and discussion
of strategies used to address challenges of including cultural learning in curricula.
Programs with different profiles increase the variety of options available to meet
the needs of the diverse Hawaiian community with varying goals for their children
and varying degrees of familiarity with Hawaiian language and cultural practice.

In a least change model, curriculum constraints limit the extent of integrat-
ing cultural elements by the very nature of institutional structures and policies.
Curriculum goals and assessments, as well as pedagogy and instructional materi-
als, are often set for mainstream cultural standards and norms. With the early work
of KEEP, adaptations were limited to classroom organization, interaction patterns,
and instructional techniques. Hawaiian culture and language were not a focus of
the curriculum content, although once a week Hawaiian language and culture
specialists did teach the children. The interdisciplinary researchers of KEEP suc-
ceeded in creating a classroom environment that included elements and functions
that were present in local homes without introducing the actual language of the
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Table 1. Frammework for KEEP, MPN, and NWOMISS

LeaStEhangE ‘*i ® & & & & % & & & 2 & @ i}v Mﬂstthang{?

model model
Context:
Contest: KEEP i P NOMISS ’ .
) FWELILN ENVIrSnmen
Western educational MOMISS I
cultural
KEEF
Madivrm of instruction: NEN Meadiurm af instruction
English Hawaiian
§ NOMISS
Curriculum content: Curriculurm content:
Focuies an cammearsial wEEP FPM Focuses on HMawanan
instructional materials NOMISS MOMISS cultural knowledge, skills
and content and dispositions
Fedagogy incorporates
BeBY P MIFM Pedagogy follows traditienal
cultueally grounded KEEP '
. MOMISS culural instruction
IASTrCTgn
. MPN;
Assessments goals tied
ot .]p;:-l:-::;l ble Curmicusluerm teed to Hawasiian
to skate standards andfor KEEEF
NOISS: standards
standardized tesis
not applicable
Data:

Data; Curriculum is “values-
Curmculum is “data KEEP MNPM driven”™ and includes
driven in 'Western MOkI55 cultural fspinitual beliefs

educational sense portfalos and hé'ike
| -:p:rfn:m.cm-::c'_.|

Note: KEEP = Kamehameha Elementary Education Program: NPN = Mi Pua MNo‘eau, Center for
Gifted and Talented Native Hawaiian Children; NOMISS = New Opportunities through Minority
Initiatives in Space Science.
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land and traditions of ancient Hawaiian culture.

Both NPN and NOMISS were placed in unique positions because of their afhliation
with the university. The administration of both projects fell within the domain of
the university system, but program implementation for students (NPN) and teach-
ers (NOMISS) often took place off campus in natural environments at cultural
sites or meeting places. In both of these programs, the medium of instruction was
primarily English, with some Hawaiian language used in cultural protocols. The
content focus of both programs was cultural tradition as a foundation for learning
about modern-day applications. NPN sought to increase student aspirations and
interest in careers, whereas NOMISS sought to increase the inclusion of Hawaiian
cultural knowledge and practice as the foundation for studying modern space
science. The pedagogy in both programs was a blend of academics and cultural
learning, with many of the learning activities located in community locations with
community resource people as leaders and teachers. Although data for program
funding purposes required numbers of teachers and students and program evalu-
ations, specified student learning standards did not guide the accountability data.
Feedback from the participants in terms of reflections, tracking of impact on the
long-term outcomes of postsecondary schooling, and implementation of culturally
integrated curriculum constituted relevant data for program leaders.

Although KEEP, NPN, and NOMISS were placed close to the “least change” side of
the continuum, the model should also accommodate more traditionally Hawaiian
settings, closer to the “most change” end of the educational spectrum, such as
Hawaiian language immersion classes. These programs focus on learning cul-
tural practices and skills within the context of authentic sociocultural settings.
For example, to learn to raise and lower the sail of the voyaging canoe, students
participate in doing the procedures under the watchful eyes of the captain and
experienced crew. The “more competent others” are present to cue the novices and
step in if safety becomes an issue.
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CONCLUSIONS

Diverse models of Hawaiian education provide the necessary continuum of
educational experiences for the various values and preferences of Hawai'i's
people. At the center of this work is the dilemma: How can the integrity of
Hawailan cultural practices be preserved within an institutional education
context that is grounded in different views of the world? Between the ends of
the spectrum of Hawaiian education, certain issues need to be addressed as
realistic learning opportunities are provided for communities. The follow-
ing issues and questions are proposed as points for discussion in the process
of creating curriculum inclusive of Hawailan culture, language, and values:

1. Hawaiian values and spirituality are integral parts of life and
learning. How can values-based education be made available to the
majority of Hawaiian students currently enrolled in the Hawai'i
public school system?

2. Hawaiian language portrays the deep structure of culture,
defining critical relationships among elements of life. Hawaiian
language immersion environments exist on one end of this
continuum and English medium instruction on the other. How
can a continuum of educational contests featuring varying levels of
Hawaiian language and culture be realized?

3. Laws and policies governing educational quality are grounded
in a tradition for the most part absent of Hawaiian cultural content,
pedagogy, and beliefs. In general, accountability, sanctions,
and rewards are unilaterally implemented by mainstream agencies.
How can and should programs that include culturally relevant
learning opportunities, assessment, and performances address
designated levels of adequate yearly progress as measured
by test scores?

4. Pedagogy that follows experience-based learning in authentic
environments and tasks is integral to culturally grounded learning.
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Given time restrictions of the school day and year, as well as
restrictions on venturing beyond the physical environment of the
school campus, how can cultural learning be accomplished on a
continuing basis to include stewardship of cultural environments on
land and sea?

5. Cultural learning is personal and context driven. Requirements for
teacher preparation and licensure have been recently circumvented
by a policy that values kiipuna in the schools. How will other cultural
experts be placed in positions to provide the critical learning of
generations past?

RECOMMENDATIONS

Educators in present-day Hawai'i are faced with many opportunities to study
and understand the role of “more competent others” as reflective practitioners.
Hawai'i is positioned to benefit from the work of past decades and the courageous
individuals and communities who created the educational options available today.
They have stood for the traditions of these islands and the importance of those
traditions in the education of its people. Initiatives to develop these options have
evolved independently of each other, resulting in the spectrum of educational
choices available today. Now is the time to benefit from the lessons learned by the
developers of Hawaiian education in the late 20" century as we are poised at the
beginning of the 21* century.

Further research on the questions posed above and collaboration in analysis and
utilization of the data are critical. Partnerships in curriculum development and
teacher development are crucial in assuring that the knowledge, skills, and dis-
positions of Hawaiian culture are a vibrant and secure core of the educational
curriculum across these islands. The questions posed above need to be answered
through partnerships based on the commeon goal of developing a rainbow of edu-
cational options for Hawai'i's learners and for the future,

Elawe i ke a‘c a malama, a ¢ ‘ot mau ka na‘auao.



KAWAKAMI | INCLUSION OF HAWAIIAN CULTURE IN K-12 EDUCATION

He who takes his teachings and applies them increases his
knowledge. (Pukui, 1983, #328, p. 40)
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